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THE FORMATION OF ENGLISH LANGUAGE COMMUNICATIVE COMPETENCE
THROUGH PODCASTS

Abstract. This research deeply explores communication's vital role, especially in English
language education, aiming to enrich students’ communicative competence through podcast-based
learning. It investigates the theoretical underpinnings of communicative competence, language
acquisition theories, and the impact of digital technologies on language learning methods. This
study reviews existing research methods and technologies that enhance communicative competence
among language learners.

Our approach combined qualitative and quantitative research methods, including statistical
analysis for survey data, relevant podcast selection, observation, and synthesis of collected
information. To guide our experiment, we established hypotheses:

1. Increased engagement with subject-specific podcasts positively correlates with improved
language acquisition and comprehension among students.

2. Different podcast content types (e.g., academic versus entertainment) influence language
learning outcomes differently.

3. Using curated podcast vocabulary and phrases in language assessments correlates with
improved understanding and usage among students.

Ultimately, integrating podcasts significantly strengthened language learning outcomes,
bridging the gap between theory and practice. These audio resources provided invaluable insights,
diverse perspectives, and specialized terminologies, enriching students' educational journeys.
Utilizing podcasts within structured curricula presents a promising avenue for enhancing
communicative competence and creating a holistic learning environment. This research suggests
that incorporating subject-specific podcasts into language learning curricula can significantly
improve language acquisition and comprehension, potentially revolutionizing language education
methodologies.

Kewwords: podcast-based learning, communicative, competence, language acquisition,
digital technologies, language education methodologies.
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HoakacTap apKbLIbl aFbLIIIBIH TiJli KOMMYHUKATHBTI KY3bIPETTUIITH KAJBINTACTHIPY

AngaTna. by 3epTTey moakacT HeTi31H/EeT1 OKBITY apKbUIBI CTYEHTTEPIiH KOMMYHUKATHBTI
KY3BIPETTLIITIH OalbITy MakcaTblHIa, OoCipece arbUIMIBIH TUIIH OKBITY/Ia KOMMYHHKAIIUSHBIH
MaHBI3IbI POJIiH aHBIKTAayFa OarbITTanFaH. Makaiajga KOMMYHHKATUBTI KY31PETTUTIKTIH TEOPHUSIIBIK
Heri3zepi, TUIAI MEHTrepy TEeOpHsUIaphl >KOHE UHUQPIBIK TEXHOJOTUSIAPIBIH TN YHpEHY
ToKipubeciHe ocepi KapacTelppuiaabl. Makamaga Tin yHpeHyHIiepaiH KOMMYHHKATHBTIK
KY3BIPETTLIITiH apTThIPATHIH 3ePTTEY SAICTEPl MEH TEXHOJIOTUsIAPbI CUMIATTAIIFaH.

Bepinren makamanma camanbl JKOHE CaHABIK 3€PTTEY OMicTepi, COHBIH INIIHIE cayaJHaMa
JIepeKTepiHiH CTATUCTUKAIBIK Talaay, COMKeC MOAKACTTap bl TaHIay, OaKblIay JKOHE KUHAKTAIFaH
aKmaparTbl CHHTE3/ICY OAICTepl KOJJIaHBUIFaH. DKCIEPUMEHT JKYPri3y YIIiH KeJleci THIoTe3anap
KapacTbIPBLUIIbL:

1. ITonre apHanFaH moakacTapbl MalAaTaHyAbIH apTybl OKYIIBIIAPABIH Tl MEHIepy MEH
TYCIHYIHIH aKcapyblHa OH HOTHXe Oepe/i.

2. Ilogkact Ma3MYHBIHBIH OpTYpJIi TypJepi (MbICAIbI, aKaJeMHUSUIBIK JKOHE OWBIH) TUT YHpeHY
HOTWKEJIEPIHE 9pTYpJIi acepi Ooaabl.

3. Tingl mMeHrepy AeHreilin Oaranay Ke3lHA€ NOJAKAcTapAarbl TaHJAJIFaH JIEKCHKA OHE Co3
TipKecTepi OKYIIBLIAPABIH aFbUIIIBIH TUTIH TYCIHYl MEH KOJIJaHYBIHBIH jKaKcapyblHa BIKIA €Te/Il.

KopbITeIHIBIIAN KeNreHae, cabakrapra MOAKACT €HII13y apKbUIbl ©TKI3y arbUIIMIBIH TLUTIHIH
TEOpPHUSACHI MEH MPAKTUKACHl apachbIHAAFbl ANIAKTHIKTBI JKOK apKBUIBI TiJ YHPEHY HOTHXKENEepiH
alTapIJIbIKTall KakcapTThl. byn aynmo pecypcrap OKyIIbLIapIbIH OUTIM almy ToKipuOeciH OaiibiTa
OTBIPBIIN, Oara JKETMeC akmapar, OpTYpJi MepCleKTUBaNap >KOHE apHailbl TEPMUHOJIOTHSHBI
KaMTamachl3 erTi. KypeUIBIMABIK OKBITY OaFjapiaManapblHAa MOJIKAacTapAsl Nainanany
KOMMYHHUKATHBTI KY3bIPETTUIIKTI apTTHIPY KoHE OIpTYTac OKY OpPTAChIH KYpY YLIIH IepPCIEeKTUBAIbI
xKoJl Oonbim  TaObLIaAbl. by 3epTTey MOHAIK TOIKACTapAbl TIUAEPIAl OKBITYABIH OKY
OarapiamaiapblHa €HIi3y TUIII MEHrepy MEH TYCIHYII alTapiblKTail »akcapTa ajaTbIHBIH, TiJ
OUTIMIHIH SJIICTEMENIEPIH/I€ OHTANIBI BIKIAJ ’Kacail alaTbIHbIH KepCceTe/l.

Kiar ce3aep: moaxact Heri3iHjaeri OKbITY, KOMMYHUKALUAJIBIK, KY3bIPETTIIK, TUII MEHIepy,
U QPIIBIK TEXHOJIOTHUSIIAP, TULIK TapOue dicTepi.

I'.K. Beabru6aesa’, A.C. Baiimaxan?, J)K.M. Aknaposa®
Ykanouoam nedazozuueckux nayx, accoyuuposannviii npogeccop, Kapazanounckuii ynusepcumem
umenu E.A. Bykemosa (Kazaxcman, 2. Kapaeanoa), e-mail: belgibaeva64@bk.ru
’PhD ooxmopanm Kapazanounckozo ynusepcumema umenu E.A. Byxemosa
(Kasaxcman, 2. Kapaeanoa), e-mail: aknuraaaa0606@gmail.com
Skanoudam nedazozuueckux Hayx, Ooyenm Kazaxckozo HayUOHATbHO20 Ne0az02U4ecko20 YHUEepCUmema
umenu Abas (Kazaxcman, Aamamet), e-mail: zhan_mus@mail.ru

®opMHpPOBaHHE KOMMYHMKATHBHON KOMIIETEHTHOCTH 10 AHIVIMMCKOMY A3BIKY
4yepes MOAKACThI

AHHOTaIMA. DTO WCCIEAOBaHHWE TIYOOKO HM3y4yaeT >KM3HEHHO BAXKHYIO POJb OOIICHUS,
0CO0OEHHO B 00pa30BaHUM AaHTJIMKUCKOTO S3bIKAa, C I1EJIbI0 00OTraTUTh KOMMYHUKATHBHYIO
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KOMIIETEHTHOCTh yYaIllMXCs IOCPEICTBOM OOy4YeHHs] Ha OCHOBE mojkacToB. OH wucciexyer
TEOPETHUYECKUE OCHOBbI KOMMYHHUKATUBHOW KOMIIETEHTHOCTH, TEOPUM OBJIAJCHUS S3BIKOM U
BIUSHUE TMQPPOBBIX TEXHOJOTHA HAa METOJIbl H3y4eHHUs s3bIka. B 3TOM HcClIenoBaHUU
paccMaTpuBarOTCs CYUIECTBYIOLIME METOJIbl MCCIEJOBAHUSA M TEXHOJOTHMH, KOTOPBIE IOBBIIIAIOT
KOMMYHUKATUBHYIO KOMIIETEHTHOCTb CPEAN U3YHAIOUIUX SI3bIK.

Ham nmoaxon coueran B cebe KayeCTBEHHBbIE M KOJUYECTBEHHBIE METOJNbI HCCIEIOBaHUS,
BKJIOYAsl CTATUCTHUYECKHI aHallM3 JAaHHBIX OIPOCOB, BHIOOP COOTBETCTBYIOIIUX IOJKACTOB,
HaOto/IeHue W CUHTEe3 coOpaHHON uH(popmanuu. JlJis mpoBeAeHHs] HalIero SKCIEpUMEHTa MBI
BBIJIBUHYJIM TUIIOTE3bI:

1. bonee akTMBHOE KCIIOIb30BAHME MOAKACTOB [0 KOHKPETHBIM IIPEAMETAM IOJIOKUTEIBHO
KOPPEJIUPYET C YIYUIICHUEM YCBOCHUS M TIOHUMAHHUS SI3bIKA YUAIIUMUCS.

2. Pa3znuuHble TUIBI KOHTEHTA MOJKACTOB (HampuMep, akaJeMUYeCKUil U pa3BlieKaTeIbHBIN)
MO-pa3HOMY BIIMSAIOT Ha Pe3yJbTaThl U3YYCHHS S3bIKA.

3. Hcnonp3oBanue momoOpaHHOW JEKCUKU W (pa3 U3 IMOAKACTOB IMPH OLEHKE BIAJACHUS
SI3BIKOM KOPPETUPYET C yIYyUIICHUEM MOHUMAHHS M UCTIOJIB30BAHUS yUAIIIMUCH.

B koHeuHOM HWTOre MHTErpanus MOAKACTOB 3HAYUTENBHO YJIYUILIWJIA PE3yJIbTaThl U3yYEHUS
SI3bIKA, COKPATHUB Pa3pblB MEXIY TEOPHEH M MPAKTUKOW. DTHU ayauOpecypChl MPEIOCTaBISIOT
OecuieHHyro  uH(pOpManuo, pa3sHOOOpa3Hble TOYKM 3pEHUS U CIEHUATH3UPOBAHHYIO
TEPMHUHOJIOTHIO, oloramias o0pa3oBaTeabHbINA Ipolecc yuyamuxcs. Mcnonp3oBaHue MOJKACTOB B
CTPYKTYPUPOBAHHBIX y4€OHBIX MPOrpaMMax MPEACTaBIseT COOOW MHOTOOOCIIAIONUN MyTh IS
MOBBIIICHUST KOMMYHUKAaTHUBHON KOMITIETEHTHOCTH M CO3JaHUS IIEJIOCTHOW cpelbl oO0ydeHwus. DTO
UCCIIETIOBaHKE TMOKa3bIBA€T, YTO BKJIIOYEHHE IMOJKACTOB MO KOHKPETHBIM IpeIMeTaM B yueOHbIE
MpOrpaMMbl U3yUEHHUS SA3bIKA MOXKET 3HAUUTEIBHO YIYYIIUTh OBJIAJICHUE M TOHUMAHHE S3bIKA,
MOTEHIIUAIBHO PEBOIIOIMOHU3UPYS METOAOJIOTHH SI3BIKOBOTO 00pa30BaHUSI.

KuroueBble c10Ba: 00yueHrne Ha OCHOBE IMOJIKACTOB, KOMMYHUKATHBHOCTh, KOMIIETEHTHOCT,
OBIIQJICHHE SA3BIKOM, ITU(GPOBHIE TEXHOJIOTUHU, METOJAUKH SI3bIKOBOTO 00pa30BaHUSI.

Introduction

The research delves into the intrinsic significance of communication within diverse spheres of
daily life, particularly its pivotal role in English language education. As articulated by the
International Encyclopedia of the Social and Behavioral Sciences, «Communicative Competence»
embodies a fusion of social, verbal, and pertinent communicative proficiencies, necessitating
adeptness in executing intricate social and verbal behaviors with fluidity and adaptability [1].

This study aims to enhance students' communicative competence, enabling them to articulate
grammatically precise and contextually fitting expressions, considering the nuances of pragmatics.
Insights from B. Skinner [2], N. Chomsky [3], J. Piaget [4] and J. Bruner [5] elucidate that children
initiate their language acquisition journey by imbibing parental instructions, engaging with their
immediate communication milieu, and benefiting from inherent language learning mechanisms
since birth. Rather than complicating the language acquisition process, one approach under scrutiny
involves leveraging podcasts to aid Kazakh-speaking students in surmounting language barriers and
averting linguistic interference. The intent is to facilitate the assimilation of proper sentence
structures through podcast-based learning experiences.

We put forward the following hypotheses to conduct an experiment:

1. Increased engagement with subject-specific podcasts positively correlates with improved
language acquisition and comprehension among students.

2. Different types of podcast content (e.g., academic vs. entertainment) influence language
learning outcomes differently among students.

3. The use of curated vocabulary and phrases from podcasts in language assessments
correlates with improved understanding and usage among students.
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Theoretical Framework

At the core of communicative competence lies Dell Hymes' [6] seminal work, which
expanded upon Noam Chomsky's linguistic competence model. D. Hymes proposed a framework
that encompassed not only grammatical proficiency but also sociolinguistic, discourse, and strategic
competences. Sociolinguistic competence involves understanding the social nuances of language
use within different cultural contexts. Discourse competence emphasizes the ability to construct
coherent and meaningful conversations, while strategic competence pertains to the strategic use of
language to overcome communication barriers.

Various language acquisition theories contribute to our understanding of communicative
competence. Chomsky's Universal Grammar posits innate linguistic structures, while L. Vygotsky's
[7] Sociocultural Theory emphasizes the role of social interactions in language development.
Communicative competence aligns with sociocultural theory, emphasizing the importance of social
interactions, cultural contexts, and pragmatic aspects of language use in achieving effective
communication.

The digital revolution has permeated educational landscapes, presenting a paradigm shift in
language learning methodologies. Digital tools encompass a spectrum of resources such as
podcasts, language learning apps, online platforms, and immersive environments. These tools offer
interactive, accessible, and personalized learning experiences, enabling learners to engage with
language in diverse and dynamic ways. That proves the study of Ramli [8]. Ramli's study dedicated
to the utilization of podcasts highlighted their instrumental role in creating engaging classroom
activities. Students were motivated and found themselves drawn to participate actively in listening
and speaking practices within the classroom setting. Thus, podcasts provide authentic listening
experiences, fostering language comprehension and real-world language usage.

Digital technologies seamlessly align with the dimensions of communicative competence.
They facilitate language production, comprehension, and interaction across diverse contexts.
Interactive platforms simulate real-life communication scenarios, promoting authentic language use
and cultural understanding. Moreover, adaptive learning technologies cater to individual learning
styles, providing tailored experiences that reinforce communicative competencies.

Despite the advantages, challenges such as the digital divide and pedagogical considerations
emerge. Disparities in access to technology create inequities in language learning opportunities.
Educators face the task of guiding and scaffolding learners' use of digital tools to maximize their
potential in fostering communicative competence.

The main task of an English teacher is to develop communicative competence in students,
which presupposes the ability to understand the foreign language speech of an interlocutor and the
ability to correctly use language means in oral or written speech to express one’s point of view in
compliance with all the norms of the language being studied in accordance with the communication
situation, the task, and also social and linguistic rules adopted by native speakers.

An analysis of scientific research shows that all scientists agree on the importance of
developing communicative competence, and in particular - speech competence of students in
English classes, but there is still no consensus on the role of digital tools in the development of
basic knowledge, skills and abilities, necessary for successful communication in a foreign language,
which determines the relevance of this study. The article is devoted to an important problem - the
formation communication skills of students in this type of speech activity, such as listening, using
digital learning tools - podcasts.

Research methods and materials

A collection of research studies presents a comprehensive overview of methods fostering the
development of communicative competence among language learners. E.Makarova and
S.Pirozhkova's [9] findings highlight the positive impact of digital storytelling on learners,

235



ISSN-p 2306-7365

SACAYH YHUBEPCHUTETIHIH XABAPIIIBICHI, Ne2 (132), 2024 ISSN-e 2664-0686

enhancing not only foreign language communicative skills but also cultivating various competences
and soft skills. Similarly, Zh.Ibraimova et al.'s [10] investigation sheds light on the challenges faced
by foreign students in communication, such as language complexity and adjustment issues, while
pinpointing diverse technological tools — from podcasts to social networks — that aid in nurturing
communicative competence.

V.Puzanov et al.'s [11] research emphasizes the efficacy of incorporating Web 2.0
technologies within the framework of English language courses, demonstrating heightened
effectiveness in cultivating communicative competence among 2-3 year students. 1.Merzoug [12]
advocates for the integration of Information and Communication Technology (ICT) methods in
English as a Foreign Language (EFL) environments, underscoring its unparalleled efficacy in
bolstering students' communicative abilities.

While, R. Fahrutdinova et al.'s [13] study underscores the effectiveness of interactive
approaches and competence-based learning technologies in honing foreign language communicative
competence. Their exploration validates the efficacy of these methods, particularly when testing and
reinforcing distinct components of communicative competence within English language education.
Together, these studies underscore the multifaceted benefits and effectiveness of various
technological and pedagogical approaches in enhancing communicative competence among
language learners.

We combined qualitative and quantitative research methodologies, incorporating statistical
analysis for survey data, podcast selection based on content relevance, observation, and synthesis of
collected information.

Initially, we opted for a structure involving four distinct groups: one control group
representing varying English proficiency levels and three experimental groups. This strategy aimed
to offer a comprehensive perspective and reduce the risk of skewed outcomes. This approach helped
steer clear of potential misleading conclusions that could arise from a singular experimental setup,
enhancing the depth of our findings.

Engaging students in the experiment presented initial hurdles, notably their initial reluctance
to participate — a common trend in today's educational landscape. To overcome this, we took
proactive measures by thoroughly explaining the experiment's procedures. Obtaining explicit
consent from both students and their parents was crucial, and securing formal authorization before
proceeding was a priority.

Throughout the experiment, we maintained meticulous oversight, including daily monitoring
of assignment completion. The choice of podcasts was intentional, aligning the content with the
academic curriculum and relevant to the students' ongoing learning journey. Additionally, we
carefully selected phrases from the podcasts to assess the accuracy and depth of their learning.

To measure progress, we administered periodic assessments in the form of small tests to both
control and experimental groups. These evaluations were designed to comprehensively assess the
impact of the experiment while ensuring it aligned with academic objectives and contributed to the
students' overall development.

Results and discussions

The study deployed a cross-sectional online survey to assess the perceived educational value
of podcasts among a cohort of participants. A total of 60 individuals took part in the study and were
categorized into four groups of 15 respondents each. The demographic spectrum of the surveyed
participants delineates a varied age distribution, comprising 15% at 15 years old, 48.3% at 16 years
old, and 36.7% at 17 years old. Gender distribution within the sample showcases a ratio of 60%
female respondents to 40% male respondents. In terms of English proficiency, 41.7% identified as
beginners, 38.3% as intermediate, and 20% as advanced learners.
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Analysis of participants’ podcast listening habits unveiled intriguing patterns (Fig.1). A
notable 28.3% revealed never engaging with podcasts, while an additional 18.3% infrequently tuned
in. Meanwhile, 25% reported occasional listening, with 18.3% engaging frequently and 10%
listening very frequently.

1. How frequently do you listen to podcasts?

- Never

- Rarely

- Occaslonally

- Frequently

- Very frequently

Figure 1 — «Frequency of listening to podcasts»

Despite the sizeable sample using podcasts for English learning (60%), a breakdown of usage
frequency among these individuals reveals nuanced patterns (Fig.2). Only 11.7% reported daily
engagement, with 20% tuning in weekly and 15% on a monthly basis. Surprisingly, 28.3% rarely
used podcasts for English learning, while 25% never did.

3. If you have used podcasts for learning English, how often do you use them?

- Dally

- Weekly
- Monthly
- Rarely
- Never

R
N

Figure 2 — «Frequency of using podcasts to learn English»

Participants'  preferences  regarding  podcast content are delineated, with
Conversations/Dialogues emerging as the preferred format for 50% of respondents. Language
Learning Tips followed closely at 40%, while Storytelling garnered interest from 33.3%. In
contrast, News Updates and Academic Discussions held lower appeal, at 21.7% and 6%,
respectively.
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5. What attracts you to podcasts as a learning tool compared to other methods?

@ - Convenience (can listen anywhere,
y
anytime)

@ - Engaging content

- Flexibility in pacing learning
@ - Variety of topics
@ - Other (Please specify)

Figure 3 — «Attraction to podcasts»

The allure of podcasts as a learning tool encompasses various facets (Fig.3). Convenience
ranked highly, with 25% valuing the flexibility of listening anytime, anywhere. Similarly, 25%
appreciated the diverse range of topics available. Engaging content attracted 16.7% of respondents,
while 8.3% were drawn to the flexibility in learning pace. Additionally, a quarter of respondents
cited other factors influencing their attraction to podcasts.

The reasons behind the non-utilization of podcasts for English learning became evident
through the survey responses. Some respondents lacked awareness about podcasts (18.3%), while a
significant majority (35%) preferred alternative methods like videos or traditional teaching. Another
barrier was the difficulty in finding suitable podcasts, which resonated with 28.3% of respondents.
Moreover, 18.3% were uncertain about how effective podcasts could be in aiding learning, while a
substantial 40% cited other reasons for not engaging with podcasts. These insights shed light on the
habits of podcast consumption, preferences in learning content, and the reasoning behind the
adoption or rejection of podcasts as an educational tool among the surveyed students. Moreover,
among the surveyed learners, 25% — equivalent to one group comprising 15 learners — reported
never having listened to podcasts.

We devised a method during the experiment's initial phase to introduce podcast-based
learning into the classroom. This involved asking questions related to podcast topics and
implementing podcasts in two stages: first, by viewing them during class sessions, and second, by
providing shared links for students to listen outside of class, guided by the teacher.

Our approach included leveraging specific podcast series suited for different English
proficiency levels. In our research endeavors, a meticulously curated array of English language
learning resources was strategically chosen to accommodate distinct proficiency levels among
learners.

Methods for developing communicative competence in students through English language
podcasts include: while working on podcasts, students practice lexical skills, while listening,
exercises are given to understand the main content of what they heard, and after listening, students
are asked to discuss and express their point of view on a given topic in as a comment. The teacher
can give additional tasks at any stage of working with the text, depending on the level of the group
and the allocated hours for studying this topic. With the help of podcasts, students are immersed in
the live speech of native speakers, they feel like full participants in a given situation, get acquainted
with new vocabulary and phrases, learn to understand oral foreign language speech, practice
listening and speaking skills by completing tasks and preparing their speech when discussing the
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topic raised. You can listen to the podcast yourself as many times as the student needs to fully
understand, even using your phone with the downloaded file. This can be done while traveling in
public transport, while walking, at any convenient time, additionally choosing those topics that are
interesting. Such work will contribute to high motivation of students to independently study
English, the importance of which is currently becoming increasingly obvious to young people.
Summarizing the results of this study, it should be noted that podcasts play an important role in
mastering not only auditing skills, but also lexical ones; they also contribute to the development of
speaking, reading, and writing skills, which indicates the formation of the overall communicative
competence of students in the process of learning a foreign language.

Thus, by looking at the examples of working with podcasts below, you can be convinced that
this is an accessible and effective way to develop not only auditing skills, but also speaking,
writing, and reading, which contribute to the development of communicative competence in
students.

Herein, a comprehensive categorization and elucidation of the selected podcasts for language
acquisition are expounded:

The English We Speak (BBC Podcasts) (https://www.bbc.com/learningenglish/english/)

Intended Audience: Intermediate Level Students

The BBC-produced podcast series, «The English We Speak,» centers on elucidating everyday
phrases and colloquialisms commonly employed by native English speakers. Tailored for learners at
an intermediate proficiency level, this content is disseminated in succinct episodes released on a
weekly basis, each spanning three to four minutes. The deliberate moderation of speech, slightly
slower than usual conversational pace, serves to articulate each syllable distinctly, facilitating
enhanced comprehension for learners [14].

Better at English (https://www.betteratenglish.com/)

Target Audience: Intermediate to Advanced Learners

Specifically curated for learners operating within the intermediate to advanced proficiency
spectrum, the «Better at English» website presents a diverse array of English language podcasts.
These episodes feature authentic dialogues with native speakers encompassing an extensive gamut
of topics, ranging from substantive discussions to more whimsical content. The episodes are
delivered at a natural conversational pace, thereby acclimating learners to the rhythm of language
usage while acquainting them with idiomatic expressions and commonly used phrases.

Pickle (https://www.wnycstudios.org/podcasts/pickle)

Intended Audience: Pre-intermediate Level Students (Adaptable for Beginners)

«Pickle» emerges as a valuable resource designed to cater to the needs of beginners by
bridging the gap between rudimentary language skills and intermediate levels. This resource offers
podcasts averaging around six minutes, consolidating various series into unified audio materials.
Notably, the «Only Human Presents: Undiscovered» series within Pickle delves into scientific
realms, particularly exploring themes in biology and medicine. Despite a marginally increased
difficulty level, these materials provide novice learners with opportunities to delve into subject
matters extending beyond introductory language learning, thereby fostering a gradual enhancement
of their comprehension abilities [15].

Expanding our approach, we incorporated podcasts from English learning platforms and
websites catering to beginners up to upper-intermediate learners. This series covered diverse topics
aligning with school curriculum subjects. Additionally, learners were provided with transcripts,
worksheets, and vocabulary tasks to support their learning process.

Integrating Podcasts into the Lesson

In our research, we meticulously selected podcasts directly connected to the mandatory
curriculum of 11th grade. One such podcast
(https://www.bbc.co.uk/learningenglish/english/course/newsreview-2022/unit-1/session-39) delved
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into the intricate relationship between brain functionality and dietary habits, specifically
highlighting the impact of ultra-processed food. This podcast discussed a study in Australia that
revealed adverse effects on older individuals due to consumption of fast food and fizzy drinks.
Furthermore, it emphasized the call by health experts to limit such foods in school diets, reflecting
the grave concerns surrounding this issue.

Another podcast (https://www.bbc.co.uk/learningenglish/english/course/newsreview-
2022/unit-1/session-37) we integrated discussed the health implications of staying awake late into
the night, particularly for «night owls.» This podcast highlighted research findings from the US
indicating an increased likelihood of heart disease and diabetes among individuals who prefer
nocturnal activities. The vocabulary introduced in this podcast, such as «chronic» and «prone toy,
illuminated the health-related terminology for our students.

We aligned yet another podcast with Module 1, «Making Connections in Biology.» This
podcast (https://www.bbc.co.uk/learningenglish/english/course/newsreview-2022/unit-1/session-32)
addressed the phenomenon of «Long Covid,» outlining how post-Covid symptoms persist in certain
individuals. Scientists in the UK categorized these symptoms into three types, shedding light on the
varying experiences of those affected.

Additionally, our integration of a podcast (https://www.bbc.co.uk/learningenglish/english
/course/newsreview-2022/unit-1/session-29) regar-ding a hepatitis outbreak underscored the
complexities of identifying the cause behind such mysterious occurrences. This podcast highlighted
the role of common viruses resurfacing after Covid lockdowns in triggering the outbreak.

Furthermore, we linked a podcast (https://www.bbc.co.uk/learningenglish/english/
course/newsreview-2022/unit-1/session-9) related to space debris and lunar impacts to Module 6,
«STEM.» This podcast showcased the aftermath of a rocket part impacting the Moon's far side and
touched upon the challenges of space debris cleanup.

Overall, we kept using different podcasts that were related to the topics based on the
curriculum. Moreover, we used the table to keep the progress and results of integrated podcasts
each time. We are offering the small segment of the journal as an illustration in Table 1.

Table 1 — «Integrated Podcast Activity Summary»

Content Teacher’s Student’s Feedback Vocabulary The Results
Role Role
1 2 3 4 5 6
Mystery Facilitator, Critical Research ‘get to the bottom Heightened critical thinking
child illness: | Interpreter listening and report, of', ‘culprit', and analytical skills
Cause analysis presentation ‘constellation’ displayed in research reports
found and informative
presentations.
Fast food: Facilitator, Listening to Multiple- 'ultra-' (extremely), Enhanced vocabulary and
Bad for the Manager the podcast choice test, fill ‘escape the cycle' comprehension skills
brain? during the in the gap (breaking free from demonstrated through
lesson deteriorating improved test scores and
situations) class participation.
Late nights: | Facilitator, | Engaging with Class 'night owls', Improved understanding of
Bad for Integrator the podcast discussion, ‘chronic’, 'prone to' health-related terminology,
health? content during reflective evidenced through active
class writing participation in discussions
and reflective writing.
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continuation of the table 1

Long Facilitator, Active Summary ‘'unknown enemy’, Enhanced comprehension of
Covid: Linker listening and | writing, group 'rockets', 'being medical concepts reflected in
Three types note-taking discussion sold' comprehensive summaries
identified and meaningful group
discussions.
Rocket hits | Facilitator, Active Summary 'rogue’, ‘collision Improved ability to
the Moon Linker listening and | writing, group | course', ‘calculate’ understand and discuss
note-taking discussion space-related topics
demonstrated through
comprehensive summaries
and engaging group
discussions.

Overall, these integrated podcasts provided diverse insights, from health-related concerns to
scientific phenomena, enriching our students' understanding and vocabulary across multiple
domains.

Furthermore, we used other podcasts from Better at English and Pickle websited as
supplementary resources to amplify the depth and practicality of our 11th-grade curriculum. By
strategically integrating podcasts related to different topics from daily routine to science, we aimed
to foster a more holistic learning experience for our students. The podcasts were invaluable tools
that reinforced classroom discussions and connected abstract scientific concepts to real-world
scenarios.

Each podcast served as a catalyst, igniting thought-provoking discussions and facilitating a
deeper comprehension of complex topics. Moreover, the incorporation of podcasts within specific
modules helped bridge the gap between theoretical learning and practical applications. Integrating
these audio resources was about enriching our students' educational journey by exposing them to
diverse perspectives, terminology, and scientific advancements, thereby fostering a more
comprehensive understanding of the subject matter.

The results revealed significant progress in Groups 2, 3, 4, and 5, particularly in targeted
language and vocabulary acquisition, whereas Group 1 did not show the same level of improvement
in these areas. This disparity underscores the effectiveness of the integrated podcast materials in
enhancing language skills among the experimental groups compared to the control group.

Conclusion

The integration of podcasts into the 11th-grade curriculum offered a multifaceted approach to
bolstering students' communicative competence in English. Our study, encompassing a diverse
cohort of participants, illuminated intriguing insights into podcast engagement patterns and
preferences among learners.

While a substantial portion of students embraced podcasts as a learning tool, nuanced usage
patterns revealed varying degrees of frequency and content preferences. The allure of podcasts lay
in their convenience, diverse topics, and engaging content. However, barriers such as limited
awareness, preference for alternative learning methods, and difficulty in finding suitable content
hindered widespread adoption among certain participants.

Through our meticulous selection and integration of podcasts, we sought to bridge these gaps
and harness the educational potential of these audio resources. Aligning podcasts with the
mandatory curriculum modules offered a rich tapestry of content, ranging from health-related
concerns to scientific explorations, thereby augmenting students' vocabulary and comprehension
across diverse domains.

The pedagogical approach involved strategic incorporation of specific podcasts, catering to
different proficiency levels and subject matters. Leveraging resources like «The English We
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Speak,» «Better at English,» and «Pickle», tailored to distinct language abilities, provided a
comprehensive learning experience. Furthermore, the incorporation of supplemental resources
enriched classroom discussions and provided practical applications, fostering a more holistic
understanding of theoretical concepts.

The discernible progress exhibited by experimental groups (2, 3, 4, and 5) in targeted
language acquisition and vocabulary underscored the efficacy of integrated podcasts. This success
in skill enhancement illuminated the transformative impact of podcast-based learning compared to
the control group (Group 1), which did not exhibit similar advancements.

In conclusion, the integration of podcasts proved instrumental in fortifying language learning
outcomes and bridging the gap between theoretical knowledge and practical understanding. These
audio resources emerged as invaluable tools, enriching students' educational journeys by offering
diverse perspectives, scientific insights, and nuanced terminologies. As educators, leveraging
podcasts within structured curricular modules presents a promising avenue to enhance
communicative competence and foster a more holistic learning environment for students.
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